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Abstract: Native-speakerism is defined as an ideology which brings the idea that so-called 
‘native speakers’ are trusted as the best models and teachers of English. In the context of 
English as a Foreign Language (EFL) particularly in Indonesian setting, the practitioners of 
English Language Teaching (ELT) often show favouritism towards Native English Speaker 
Teachers (NESTs) and do marginalize the Non-Native English Speaker Teachers (NNESTs). 
This phenomenon affects their equality of opportunity and impacts on different right they will 
have. Realising this bigger impact, experts and scholars in ELT raise their voice to eliminate 
the native speaker fallacy. Therefore, this paper attempts to contribute to the discussion by 
examining critically the unfairness between NESTs and NNESTs in teaching English in EFL 
contexts particularly in Indonesia, and eventually proposing the pedagogy of English as an 
International Language (EIL) to encounter this native-speakerism issue. 
 
Keywords: native-speakerism, native and non-native English speaker teachers, English as an 
international language (EIL) 
 
Abstrak: “Native-speakerisme” didefinisikan sebagai ideologi yang membawa ide bahwa 
'penutur asli' dipercaya sebagai model dan guru bahasa Inggris terbaik. Dalam konteks bahasa 
Inggris sebagai Bahasa Asing (EFL) khususnya di konteks Indonesia, para praktisi Pengajaran 
Bahasa Inggris (ELT) sering menunjukkan favoritisme terhadap Guru Penutur Asli Bahasa 
Inggris (NEST) dan memarginalkan Guru Penutur Non-Asli Bahasa Inggris (NNEST). 
Fenomena ini mempengaruhi kesetaraan kesempatan dan dampaknya pad hak yang berbeda 
yang akan mereka dapatkan. Menyadari dampak yang lebih besar ini, para ahli bidang ELT 
angkat suara untuk mengatasi kekeliruan penutur asli. Oleh karena itu, makalah ini berupaya 
merangkum pandangan-pandangan yang kritis terkait diskusi isu ketidak adila antara Guru 
Penutur Asli Bahasa Inggris (NEST) dan Guru Penutur Non-Asli Bahasa Inggris (NNEST) 
dalam mengajar bahasa Inggris di konteks Indonesia, dan akhirnya mengusulkan sebuah 
pedagogi yakni Bahasa Inggris sebagai Bahasa Internasional (EIL) untuk menghadapi 
masalah “native-speakerisme” ini 
 
Kata-kata kunci: native-speakerism, native and non-native english speaker teachers, English 
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‘Have you seen job advertisement for 
teaching English recently?’ if you are a 
Native English Speaker Teacher, you might 
get offered of any teaching opportunities but 
for a non-native English Speaker Teacher, it 
might be different story’. 
In countries where English is considered 
as a second language or a foreign language, 
particularly Indonesia in this context, Native 
English Speaker (NES) Teachers become 
more favorite in the realm of English 
language teaching. This favouritism has 
become worldwide issue by considering that 
NES teachers are the most intelligible 
language model to foreign language learners 
(Braine, 2010). The reason behind this 
assumption is that NESTs are the expert of 
the language and they are trusted if they 
have more experiences and qualification in 
teaching although sometimes the fact says 
differently. Therefore, native speaker 
preferences are often found in all TEFL jobs 
advertisement which stated clearly that 
“current needed a native speaker” along 
with other lists of requirements.  
In relation with this issue, I ever had 
some experiences in encountering with 
native-speakerism practice. During my 
childhood, my parents sent me to one of 
English language centres where there was a 
NES teacher there. At the time, they 
believed that this NES teacher would teach 
their kid much better than others. However, 
I found the ways NES teacher taught me 
were not as good as my English teacher at 
school. She was speaking too fast and 
considering that we understood on what she 
was talking about. Then, as I became an 
English teacher in one of private school in 
Jakarta, again I experienced discrimination 
toward my status as a non-native English 
speaker teacher and my NESTs fellows in 
teacher training, salary gap, and working 
loads. 
In this status quo, the appropriation of 
language emerged as an impact of the 
changing role of English as a global 
language. This change promotes the 
language users to communicate cross 
culturally and cross nationality. Having 
discussion on the language appropriateness 
opens our perspective that motive for 
learning English is no longer to do 
interaction with native speakers only or to 
achieve native-like proficiency but basically 
to enable global communication among 
people from different countries. In relation 
with this, the perspective of native English 
speakers as the most effective English 
teachers in the realm of English language 
teaching has been challenged and debated.  
Therefore, the aim of this paper is to 
critically examine the unfairness between 
NESTs and NNESTs in teaching English in 
EFL contexts particularly in Indonesia. I 
would like to propose that non-native 
English speaker teachers can be as effective 
as the native ones by identifying their 
advantages and disadvantages. Furthermore, 
by implementing EIL pedagogy, it is 
expected to counter the issue of native-
speakerism in English as Foreign Language 
context. This paper will firstly describe the 
background of English language teaching 
(ELT) in Indonesia, the core concept of 
Native-speakerism, both NESTs and 
NNESTs’s advantages and disadvantages 
and eventually the need of English as 
International Language (EIL) pedagogy to 
respond the injustice of native-speakerism 
issue in ELT. 
 
Background of ELT in Indonesian 
Context 
Since English has been given an official 
status as a foreign language in Indonesia, 
this language become the most compulsory 
foreign language subject which is taught in 
primary, secondary, and tertiary level. The 
goal of English language teaching in this 
context is to equip Indonesian students with 
the knowledge and skills of the target 
language.  Until now, the curriculum has 
been always changed during the past fifty 
years along with a variety of changes in 
ELT approach. Sahiruddin (2013) 
mentioned several changes of ELT approach 
in Indonesia such as; (a) 1945’s grammar 
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translation-based curriculum, (b) 1975’s 
audio lingual based curriculum, (c) 1994’s 
meaning-based communicative curriculum, 
(d) 2004’s competency-based curriculum. 
Responding to this dynamic changing, 
English language is not only as a concern in 
formal education sectors but also it goes 
through to private sectors such as private 
schools or institutions and English courses 
which offers English as medium of 
instructions.  
Furthermore, despite its function as a 
medium of communication in this 
globalisation era, there have been other 
concerns that English has been considered 
as a promising language to better economic 
and social development in which English is 
promoted over other languages. Therefore, 
English is depicted as the language of a 
higher socio and economic status as well as 
of an elite group. Rubdy (2009) stated that 
the use of English as medium of instruction 
has been associated to access to better 
education. Hence, it leads to discrepancy in 
social communities in which only people 
who can afford such education may have 
more opportunity to be more proficient in 
English.  
Nowadays, in one situation, many 
Indonesian families prefer to send their 
children in national plus or even 
international school. They expect those 
types of schools adopt authentic English 
learning atmosphere with employing native 
speakers in English. It has been common for 
upper-middle class family spend a lot of 
money for their kids’ education in such 
international school and also prestigious 
English private courses which adopting 
international curriculum (Onishi, 2010). 
This preference is based on their belief that 
being taught by native speakers will make 
their children be more proficient in this 
target language and achieved native-like 
accent.  
On the other situation, ELT in Indonesia 
face challenges when the Indonesian 
government issued the policy to eliminate 
English subject in primary school and 
reduce English subject hours in secondary 
schools. The rationale behind this decision 
is the fear of burdening young children with 
the foreign language subject and of having a 
negative influence on first language 
acquisition. Though this policy has been 
implemented but many Indonesian ELT 
experts still struggle to challenge it and 
propose another policy to make better 
outcome in the future. The condition when 
the need of mastering English in this 
globalisation era to enable us compete with 
other nations, nevertheless at the same time 
we also have to maintain local language and 
cultures, thus there is an urgency to evaluate 
ELT pedagogic approach and practice in 
Indonesia. To fill this gap, re-examining the 
ELT pedagogy which still achieving native 
like proficiency as a main goal should take it 
into account and traditional perspective 
towards preferences that NES teachers are 
the most effective in a way they are teaching 
English must be changed.  Finally, it is 
necessary to prepare further steps to 
disassemble native-speakerism in Indonesia 
and offer alternatives to shifting ELT 
paradigm in Indonesia.  
 
Core Concepts of Native-speakerism 
It is important to define what native-
speaker is, before discussing the concept of 
native-speakerism. Therefore, in this essay, 
the definition of native speaker is proposed 
by Braine (2010) who mentions that NES 
(Native English Speakers) are people who 
speak English as their mother tongue or first 
language and use the language in daily life. 
In this context, it is referred to Kachru’s 
(1997, as cited in McKay, 2002) example of 
speakers of English namely USA, Australia, 
UK, Canada and New Zealand.  On the 
other hand, non-native speakers are people 
who speak English as their second or third 
language. Both simple definitions go beyond 
on the labelling teachers as separate ‘non-
native speakers’ and ‘native speakers’. In 
fact, this kind of labelling affect to the 
falsely positions that one is more superior to 
others with separate roles and attributes. 
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Thus, this indication is called Native-
speakerism.  
Native-speakerism, as explained by 
Holliday, is defined as an ideology that 
bring the idea that so-called ‘native 
speakers’ are trusted as the best models and 
teachers of English because they definitely 
represent a ‘Western culture’ and become 
the standard for the ideals both of English 
and of the language teaching methodology 
(2006, p.6). Considering as an ideology, this 
kind of system has represented a distorted 
world which may support a particular group 
of teachers and it becomes bias when 
preference goes to a specific interest. 
Furthermore, ELT discourse in a current 
statue is highly dominated by a paradigm 
that NES teachers are more competent and 
proficient language user.  
The phenomenon of native speaker 
fallacy lets the native speaker teacher has 
the utmost legitimacy in teaching English 
specifically in EFL/ESL contexts. This 
authorization is caused by granting the 
prestige to native-like language proficiency 
in matters of pronunciation, accent, 
linguistic components, the use of idioms, 
etc. Many researches into the native and 
non-native speaker issue also feed the 
notions that the great distinction is real. One 
of dangerous aspect of native-speakerism is 
when these two labels affect their equality 
of opportunity and can be treated as separate 
types of professionals thus give impact on 
different rights they will have. Realising this 
bigger impact, experts and scholars in ELT 
raise their voice to remove the native 
speaker fallacy. 
 
The Respective Advantages and 
Disadvantages of Native and Non-Native 
Speakers in Teaching English  
Both native and non-native speaker 
teachers will demonstrate considerable 
differences in their methodologies and 
approaches in teaching. Those differences 
can be influenced by both advantages and 
disadvantages they have. It cannot be denied 
that the differences may also affects public 
judgement toward who are the most 
effective in teaching English. However, by 
analysing the advantages and disadvantages 
of both teaching groups, it can change our 
perceptions and focus on what makes better 
teacher rather than who they are. Before 
discussing it further, it might be better to 
looking at what are positive characteristics 
of being English language teachers. 
Medgyes (1994) mentions there are six 
characteristics which English teachers 
should have such as, they become good role 
model to their students, they are able to 
teach language strategies effectively, they 
anticipate problems and understand learners’ 
need, and the last is they are master in 
students’ native language particularly in 
EFL context. Furthermore, Medgyes also 
states that the ideal NNEST is the one ‘who 
has achieved near-native proficiency’ in 
target language (pp. 348-349) and the ideal 
NEST is actually the one who already 
achieved a high degree of proficiency in 
learners’ mother tongue.  
In EFL settings, where all students speak 
the same language, the above theory may 
seem reliable. However, in ESL setting, it 
might be hard for all teachers to know all 
their students’ different language. The 
generalisations about good teaching practice 
and language learning can be created, but 
the context will have significant role in 
defining students and teachers’ need as well. 
Aside from that, Canagarajah (1999, as cited 
in Braine, 2010) claims that with the unique 
cultural knowledge shared by native 
speakers, they can be better teachers in EFL 
contexts, while non-native speakers can be 
better teachers in ESL context, because of 
their multicultural experiences. However, 
this view is not strengthened by all TESOL 
experts, who still believe that non-native 
speakers would be only better teachers in 
their own countries (Llurda, 2005).  
 
NNES Teachers’ Advantages and 
Disadvantages 
One of the advantages that NNES 
teachers have over NES teachers is they 
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have previous experiences and knowledges 
in successfully learning English as their 
target language. By having meaningful 
experiences, NNES teachers are more aware 
and able to empathise very well with the 
difficulties of their students in learning 
language and understand what is to be 
homesick and to experience culture shock, 
particularly in ESL context (Arva & 
Medgyes, 2000). Aside from that, NNES 
teachers have good teaching strategies 
particularly in explaining language rules or 
grammar as they have conscious knowledge 
of grammar. Thus, they can explain and 
share how certain linguistics elements and 
language skills are learnt.  
The importance of the NNES teachers in 
EFL settings is emphasized by Modiano 
(2005, as cited in Moussu, 2006) in his 
study. He explains that it is very important 
to learn variety of English, not only one 
specific variety, such as American English 
or British English. In this case, NNES 
teachers will be more aware of English 
varieties and be in a better position to 
encourage diversity instead of attaching to 
one variety of English as they simply do not 
belong to one particular variety. In this 
context, students are introduced to 
sociolinguistics and they learn more about 
how English operates in diverse countries 
hence they can gain better understanding of 
wide range of English usage.  
Another great advantage is NNES 
teachers are greatly and successful models 
as well as inspiration for students. They 
become models of proficient and successful 
L2 users in the classroom (Cook, 2005). The 
rationale is that NNES teachers can 
demonstrate to theirs students what they 
should do with a second language and how 
they appreciate for that language and its 
culture. Medgyes (1992) also points out that 
students in EFL/ESL context can look up to 
their NNES teachers as a valid model of 
English language users as their teachers 
already achieved the proficiency in target 
language through a process of learning. 
Hence, it may be inspired foreign or second 
language students to take the same steps or 
strategies on how to learn their L2 in the 
same context. NNES teachers can also give 
effective language learning advice and be a 
source of motivation for students.  
Despite their advantages in language 
teaching, NNES teachers have several 
disadvantages. Braine (2010) finds that 
NNES teachers are sacrificing the 
communicative language teaching for the 
accuracy aspect. They are also afraid of 
making mistakes when they are speaking. 
This fear may turn to affect their self-
confidence. Moreover, when NNES teachers 
do not know everything about the English 
language, their competencies and abilities 
are often questioned (Canagarajah, 2005). 
On the other hand, when native speaker 
teachers make occasional mistakes while 
teaching or they do not know all details 
about the language rules, it seems more 
acceptable (Amin, 2004, as cited in Moussu, 
2006).  
In addition to lack of self-confidence, 
another disadvantage of NNESTs is their 
students’ judgment which can lead to a 
pathetic self-image and feel inferiority. This 
judgment comes from students’ preferences 
towards NES teachers’ accent in speaking 
English. One of study conducted by Butler 
(2007) resulted that students more prefer to 
NES teachers’ pronunciation and accent 
rather than NNES teachers’. In contrast, 
another study conducted by Liang (2002, as 
cited in Braine, 2010) showed that accent 
did not negatively affect students’ attitudes 
toward NNESTs. They believed that accent 
was not problematic as they evaluated more 
on their teachers’ level of professionalism 
than on their background of language.  
 
NES Teachers’ Advantages and 
Disadvantages 
One of the substantial advantages of 
NESTs is that they are very well capable 
teaching speaking or conversation as well as 
serving perfect models for students to 
imitate (Benke & Medgyes, 2005). This 
superiority is definitely affected by their 
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experiences of using English since early 
age. As NESTs have advances linguistic 
competence and have been proficient 
language users, this strength becomes 
benefited for them in teaching English 
language in any context either ESL or EFL. 
Braine (2010) stated that NESTs are more 
creative in designing their teaching 
materials and classroom language used, but 
they are also promoting critical elements in 
a way they think and argue. NESTs’ accent 
also becomes point plus because it is highly 
favourable in English language teaching 
worldwide (Asbodela & Garces, 2012). The 
study by Lasagabaster (2002, as cited in 
Braine, 2010) highlighted that students 
strongly preferred if NES teachers at all 
educational level starting primary, 
secondary, until tertiary.  
Another basic asset that advantage NES 
teachers is they become source of cultural 
information for their own context on how 
the target language is used in daily 
interactions among English native speakers. 
NES teachers are more naturally in teaching 
English idioms or slangs to students and let 
students to converse naturally like the 
English users. Moreover, a favour argument 
comes from Lee (2012) who states that on 
monolingual EFL classroom, providing 
much exposure to the target language will 
give better input for second or foreign 
language learners.  
Despite its advantages, NES teachers are 
criticised for their poor knowledge of 
language rules or grammar and their 
difficulties in developing relationship. 
Benke and Medgyes (2005) found that NES 
teachers found the grammar hard to explain, 
especially for students at lower levels. As 
they are not equipped with adequate 
grammar knowledge as NNES teachers 
have. Furthermore, it can also affect 
students’ anxiety when low-level students 
are frightened to ask their NES teachers any 
questions and a high level one may express 
his/her anxiety at making any errors when 
speaking English with their NES teachers.  
In addition, being a native speaker who 
associated in having a very high command 
of target language does not imply they have 
a great ability in building relationship with 
their students. A study conducted by Ma 
(2012) has a result that Secondary students 
in Hongkong expressed their difficulties in 
establishing a relationship with their NES 
teacher and it could hinder their learning as 
they are feeling reluctance to seek assistance 
from their NET.  
Eventually, both NES and NNES 
teachers can share interesting and useful 
insights about their perceived advantages 
and disadvantages. It is also supported from 
the importance of ESL/EFL students’ beliefs 
and attitudes toward NES and NNES 
teachers in different settings. From aspect of 
language proficiency and fluency, as well as 
cultural knowledge, are appreciated with 
NES teachers. Yet, in the case of NNES 
teachers, the ability to empathise with their 
students and understand students’ 
difficulties on learning foreign language can 
be seen as strengths. Based on previous 
studies, they do agree that professional skills 
namely master subject content, well 
preparation, and good teaching strategies to 
learning more interesting are more essential 
than language proficiency (Cheung & 
Braine, 2007).  
Many experts preserve the general 
preferences for not distinguishing native 
speaker teachers and non-native speaker 
teachers, but in fact a stronger preference 
still goes to NES teachers as those go higher 
up through educational system 
(Lasagabaster & Sierra, 2002). On the other 
hand, it becomes clear that if the advantages 
and disadvantages of NES and NNES 
teachers are perceived differently, one could 
determine that what aspect can be viewed as 
a disadvantage by one party may be viewed 
as a plus by another. It depends on the 
extent to which they are proficient as 
English users, although NES teachers can be 
a perfect language model but they cannot be 
learner model since they are not learners of 
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English in a sense that NNES teachers are 
(Medgyes, 1992). 
The concept of an ideal teacher cannot be 
reserved by one of these two categories. The 
ideal NES teachers and the ideal NNES 
teachers are derived from different 
directions but in fact standing quite close to 
each other. Both types of teachers may serve 
equally useful purposes within their own 
terms. It means that there should be a good 
balance of NES teachers and NNES teachers 
who are complementing each other with 
their advantages and disadvantages. In this 
case, ELT professionals should focus more 
on strategies to enhance the potential of both 
teachers group in order to boost their 
contributions on English language teaching. 
Therefore, the qualifications and 
professionalism may come first, not 
nativeness, in deeming which teachers are 
best for each teaching context.  
 
The Need of English as an International 
Language (EIL) Pedagogy  
Have a known as a truly global language 
or a lingua franca, English serves as the 
medium of communication among speakers 
with or without the same cultural and 
linguistic background. It is reinforced by 
globalisation that this language is the 
language of education, politics, business, 
sports, media, diplomacy, and international 
exchange. The global spread of English 
language creates a global interest for many 
people to learn and teach in English. In this 
case, English has been considered as an 
international language. In this vein, McKay 
(2002, p.13) explains that English belongs to 
its users thus the users cultural content and 
their appropriateness of using English in 
particular context which should be informed 
in the pedagogy of language. EIL pedagogy 
means the act or principle of guiding 
students to (1) gain knowledge and 
awareness of plurality of English and 
multilingual of today’s communication; (2) 
give legitimate and equal recognition of all 
English varieties; (3) enhance the ability to  
 
communicate respectfully across cultures.  
EIL pedagogy is no longer unclear and 
unfamiliar concept in ELT discourse today. 
There have been large number of TESOL 
conference and journals give a room to 
discuss many issues in teaching and learning 
of EIL. The results of discussion share the 
appropriation of EIL pedagogy in today’s 
ELT which clarify uncertain questions such 
as; who are the suitable models of English 
users? And what are the acceptable models 
of English? It means that, imposing a 
superior single variety of English has been 
no longer accepted in this pedagogy. 
Although, we might still use the ‘standard 
English’ as a norm but it cannot be accepted 
as the only legitimate model of English that 
students should imitate. As long as mutual 
understanding between communicators is 
accomplished, it is not necessary to force 
speaking native-like and all varieties of 
English are acceptable (McKay, 2002).  
In addition, McKay (2002) draws several 
implications for the teaching of EIL in 
different context, such as: First, the content 
of culture in EIL materials should not be 
limited to native English speaking cultures. 
The rational behinds this is that the 
commitment of EIL goals to enable learners 
to communicate their culture to others, 
hence EIL materials should be designed 
with the information and specific vocabu-
laries relate to local culture content. Second, 
the appropriate pedagogy of EIL must be 
informed by local expectations concerning 
the teachers and learners’ role. In this case, 
the adoption of communicative language 
teaching (CLT) for example should be 
adapted in local context. The use of authen-
tic and local materials can make students 
still engage with their own culture though 
the approach they used is from English 
speaking countries. The third is recognising 
the strength of bilingual English teachers. 
As EIL become ‘denationalized’, it is 
necessary to expose and empower the 
potential of bilingual teachers of English 
and the familiarity of their own local  
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In EIL pedagogy, bilingual NNES 
teachers can be a model of good language 
learner which is relevant to their own 
cultural and social experiences, an asset that 
no language teacher from another nation can 
ever provide (McKay, 2002). This statement 
put NNES teachers in a proper position to 
design teaching materials with the local 
context. In addition, NNES teachers can 
have double strengths such as knowing the 
target language being taught as well as the 
language and culture of students. This kind 
of advantages gained from their previous 
experience as a learner in target language.  
On the other side, teaching English using 
materials that literally adopt western culture 
has been hotly debated. Since many ELT 
materials import the target culture without 
considering how local cultures can enrich 
the materials. Furthermore, it also becomes 
an issue if lack of understanding on the 
purpose for its implementation. For 
example, teaching students about Easter 
days, April Fool’s day and thanks giving 
which they never celebrate it in their own 
culture can make them confused as they will 
encounter linguistic and social practices that 
are strange to the students. Thus, it is very 
important to integrate local cultures into 
ELT materials by also considering how to 
choose appropriate topic from different 
cultures that Indonesia has, how the use of 
visual aids will engage students in learning, 
and what aspect of language task and skill 
need to be evaluated. Accordingly, by 
raising the awareness of their local culture 
in their EFL class, thereby it makes their 
language learning more meaningful.  
 
CONCLUSION 
Even though, many ELT professionals 
and experts or even number of studies have 
suggested that both NES and NNES teachers 
have their own advantages and disadvan-
tages toward their teaching English but the  
issue of native-speakerism still exists in 
Indonesia.  The practice of discriminating 
NNES teachers in job vacancy for recruiting 
language teachers, the salary gap between 
both teacher groups, the judgment of student 
and parents toward their preference on NES 
teachers cannot be abolished completely. 
Comparing NES teachers and NNES 
teachers by still using the parameter of 
‘native-speaker’ become never ending story 
if the perspective on learning English should 
be like native is still there.  
By proposing the pedagogy of EIL 
(English as an International Language), it 
can change the paradigm that English is no 
longer be linked exclusively to native 
English speaking countries. The aim of EIL 
pedagogy is not merely to achieve the native 
like proficiency but to achieve an effective 
communication among English speakers 
around the world. The advantages of NNES 
teachers can strengthen their role as model 
of successfully language learners but also as 
an agent that can teach student culture from 
target language yet still integrate local 
cultures into their ELT materials.  
The implication after investigating this 
native-speakerism issue, is that call for a 
revolutionary change of perceptions of 
students, parents, teachers, ELT textbook 
publishers, and also government in 
Indonesia to shift the traditional EFL 
paradigm and native-speaker fallacy. 
Another implication is by implementing EIL 
pedagogy in teacher education programs. It 
can be one of strategies to create a space for 
identity reflections in order pre-service 
teachers can be aware of the ELT paradigm 
they have been exposed to and inspire them 
to always debate and challenge the 
paradigm. Teacher education program 
should focus on enhancing pre-service 
teachers’ language skills therefore, they can 
be more confident of their own competence. 
Lastly, “the culture of dependency” on the 
so-called Western countries (Rubdy, 2009, 
p.160) can be minimized by appropriating 
the language to our own context.  
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